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Abstract This study rigorously examines the implementation of a humanistic educational paradigm intricately integrated
with religious dimensions as a comprehensive strategy to enhance personality formation among students in Islamic
educational settings (madrasas). The investigation seeks to elucidate how this integrative model can address contemporary
moral challenges while fostering holistic character development within the framework of Islamic pedagogy. Employing a
qualitative descriptive approach, the research focuses on in-depth case studies conducted in Islamic Senior High Schools
(Madrasah Aliyah Negeri/MAN) in the Kulon Progo district, Yogyakarta. Data collection utilized purposive and snowball
sampling techniques, engaging various stakeholders, including school leaders, educators, counselors, parents, and students.
Methodological rigor was ensured through triangulation, and the data analysis process adhered to the Miles and Huberman
interactive model, encompassing data reduction, data display, and conclusion drawing/verification. The findings
demonstrate that the deliberate integration of religious dimensions—comprising beliefs, ritual practices, affective
dispositions, epistemic grounding, and behavioral outcomes—with the core principles of humanistic education yields a
substantive capacity to mitigate moral degradation. Practical applications of this model manifest through structured
initiatives such as routine faculty coordination meetings, collective congregational prayers, structured Qur’anic recitation
programs, and deliberate welcoming protocols designed to cultivate a positive school climate. The study concludes that a
pedagogical approach uniting Islamic teachings' spiritual and ethical tenets with the learner-centred ethos of humanistic
education constitutes a potent framework for advancing moral integrity and academic excellence. This model offers
significant potential for Islamic schools to cultivate intellectually adept, morally steadfast, and socially contributive
graduates.
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1. Introduction

Education plays a crucial role in shaping individuals' moral and intellectual development, serving as a foundation for
building an ethically strong society. However, in recent years, there has been growing concern about moral erosion among
students, particularly in Indonesia, where cases of immoral behavior and inhumane educational practices have increased
(Widyasari et al., 2020). This moral decline suggests potential weaknesses in current character education approaches,
necessitating a reevaluation of educational paradigms. Humanistic education, which emphasizes holistic student development,
offers a promising framework for addressing these challenges (Marini et al., 2021). This approach aligns with the Islamic
principle of education as a means of developing individuals who obey God and maintain positive relationships with others and
the natural world (Fuadi & Suyatno, 2020). However, implementing humanistic education faces challenges in Islamic contexts,
where authoritarian teaching methods, overreliance on textbooks, and punitive disciplinary measures often contradict
humanistic principles (Muhtar & Dallyono, 2020).

To address these issues, there is a growing recognition of the need to integrate religious dimensions into the humanistic
education framework. The religious dimension, as conceptualized by Glock and Stark, encompasses beliefs, practices,
experiences, knowledge, and consequential elements (Algahtani et al., 2021). This multidimensional approach provides a
comprehensive foundation for character development that extends beyond ritual observance. Despite the potential benefits
of this integrated approach, a significant research gap exists in understanding its practical implementation and effectiveness
in Islamic educational contexts, particularly in Indonesia. While studies have explored humanistic education (Herrmann &
Rundshagen, 2020) or religious dimensions in education (Qomaruzzaman & Busro, 2021) separately, few studies have
examined their synergistic combination to address moral decline in Islamic schools.
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Several studies have proposed integrated models of Islamic education, but these models focus primarily on theoretical
frameworks or small-scale implementations (Mu’ti, 2023; Sahin, 2018). Other important studies seek to highlight the potential
of integrating religious dimensions and humanistic education principles in Islamic contexts to address moral decline among
students. Nuryadi et al. (2020) and Dahliyana et al. (2021) explored the multidimensional approach to religiosity in education,
emphasizing the need to consider ideological, ritual, experiential, intellectual, and consequential dimensions of religiosity. This
comprehensive framework aligns with the Islamic concepts of agidah, shariah, and akhlag (Hermino & Arifin, 2020). Humanistic
education, as discussed by Ashraf et al. (2021) and Herrmann and Rundshagen (2020), emphasizes holistic human
development, resonating with Islamic principles of knowledge pursuit and personal growth. Ahmad et al. (2016) argued that
Islamic education, when properly implemented, is inherently humanistic, aiming to develop insan kamil (the complete human
being).

However, challenges persist in implementing this integrated approach. Tuna (2020) highlighted the difficulties in
balancing traditional Islamic teachings with contemporary pedagogical approaches. Cheng et al. (2018) emphasized the need
for careful curriculum planning, whereas Asrohah and Idayatni (2020) stressed the importance of collaboration among schools,
families, and communities. There is a lack of robust empirical evidence on the impact of integrated humanistic-religious
approaches on students' moral development, academic performance, and overall well-being. This study aims to address these
gaps by investigating the implementation of humanistic education integrated with religious dimensions to improve students'
personalities in Indonesian madrasas. Specifically, it seeks to examine the current state of moral education in selected
Indonesian madrasas; analyze the process of integrating humanistic education principles with Islamic religious dimensions;
assess the impact of this integrated approach on students' moral development, religious commitment, and academic
performance; and identify challenges and best practices in implementing this approach by addressing these objectives. This
research aims to contribute to the growing body of knowledge on effective character education in Islamic contexts and provide
practical insights for educators and policymakers seeking to enhance moral education in religious schools.

2. Methodology

This study employed a qualitative descriptive approach to investigate the implementation of humanistic education
integrated with religious dimensions in Indonesian madrasas. The choice of a qualitative method was based on the need to
explore the complex, context-dependent nature of educational practices and experiences in Islamic schools (Lewis, 2015). This
approach enables a rich, in-depth understanding of how religious dimensions and humanistic principles are integrated into the
educational process, which would be difficult to capture via quantitative methods alone. The research focused on case studies
of Islamic Senior High School (Madrasah Aliyah Negri/MAN) practices in the Kulon Progo district, Yogyakarta. This site was
selected because it represents typical Indonesian Islamic schools, which face the challenge of integrating traditional religious
education with modern educational approaches (Mu'ti, 2023).

Data collection involved purposive and snowball sampling techniques. Purposive sampling was employed to ensure the
inclusion of key informants with in-depth knowledge of the research topic, whereas snowball sampling facilitated the
identification of additional participants through referrals (Shakman et al., 2017). The sample included school leaders, teachers
(both curricular and extracurricular), counseling guidance teachers, parents, and students. This diverse range of participants
enabled the triangulation of data sources, enhancing the validity and reliability of the findings (Hollweck, 2015). The primary
data collection methods used were semistructured interviews, participant observations, and document analysis. The interviews
were conducted with 20 participants, including five school leaders, 10 teachers, three counselors, and two parents. All
interviews were conducted in strict adherence to ethical research protocols, with informed consent obtained from all 20
participants, including school leaders, teachers, counselors, and parents. Anonymity and confidentiality were rigorously
maintained, ensuring that no personal or institutional identifiers were disclosed throughout the study. The research was
designed and implemented with cultural sensitivity and respect, safeguarding participants’ rights while aiming to contribute
constructively to the development of Islamic educational practices. Observations were conducted in classrooms, during
extracurricular activities, and in communal areas over three months. Document analysis included school policies, curriculum
materials, and student records. Data analysis followed the Miles and Huberman model, which involves data reduction, data
display, and conclusion drawing and verification (Hashimov, 2015). This iterative process allowed for the emergence of themes
and patterns from the data.

To ensure ethical compliance, the study adhered to the principles outlined in the Singapore Statement on Research
Integrity (Resnik & Shampoo, 2011). Informed consent was obtained from all participants, with special provisions for student
participants, including parental consent and age-appropriate assent forms. Confidentiality and anonymity were maintained
throughout the research process. The study received approval from the Institutional Review Board of Sunan Kalijaga State
Islamic University (approval number: IRB-2023--045). A key limitation of this method is its focus on a specific geographic area,
which may limit its generalizability. However, the rich, contextual data provided by this approach offers valuable insights that
can inform future research and practice in similar settings.

3. Results and Discussion
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The vision of Islamic Senior High School (Madrasah Aliyah Negri/MAN) 1 is "Formation of Faithful and Skilled Ulama."
Its educational mission is "to implement effective, humanist, and religious learning." To achieve this goal, (1) instill and
understand the concept of humanistic education and its religious dimension at every teacher meeting so that teachers can
grasp the application of this concept in humanistic education. (2) Making congregational prayers effective, (3) Friday prayers
at school with occasional sermons from students, (4) implementing the tahfidz program, (5) welcoming students in the morning
when they come, and (6) the Qiyamul lail program for class Xl students. All these activities are carried out by strengthening
the role of the religious dimension.

3.1. Cases of student religiosity and cruelty in madrasas

This study revealed patterns of religious practice and moral behavior among students in the examined madrasas. A
thematic analysis of qualitative data from interviews and observations identified three primary themes: (1) inconsistent
religious observance, (2) risky sexual behavior, and (3) substance abuse and mental health issues. Inconsistent religious
observance was evident in the low rates of complete daily prayer performance among the students. As shown in Tables 1 to 3,
a significant proportion of students across different classes failed to complete their obligatory prayers. For example, in MAN
(A), 68.5% of the students had incomplete prayers, whereas in MAN (B) and MAN (C), the rates were 55% and 67%, respectively.
This finding aligns with Suhandi and Jaafar's (2020) study, which revealed a decline in religious observance among Indonesian
youth.

Table 1 Data on the implementation of the five daily prayers.

Madrasa Class  Total Not Not Completing the Mandatory Complete Compulsory Prayers Are Often
Present Prayers Prayer Abandoned
MAN (A)  XIIS1 21 1 17 3 Isha, Fajr & Asr
XIS 2 22 1 15 6 Isha & Asr
XITA 17 4 5 8 Isha & Asr
Total 60 6 37 17 3 kinds of time
MAN (B) XIIS1 33 - 11 22 Isha, Fajr, Dzuhur, & Asr
XIIs2 24 1 12 11 Isha, Fajr & Asr
XIIS3 22 - 16 6 Isha, Fajr & Asr
XIS 4 21 4 10 7 Asr, Fajr, & Dhuhur
XITA1 8 1 7 - Isha
XIl A2 32 4 15 13 Isha, Fajr & Asr
Total 140 10 71 59 3 kinds of time
MAN (C) XIIS1 23 - 18 5 Isha, Fajr & Asr
XIISs2 23 - 19 4 Isha, Fajr & Asr
XA 19 - 12 7 Isha, Fajr & Asr
Xl 36 2 17 17 Isha, Fajr & Asr
MM
Total 101 2 66 33 3 kinds of time

To analyze the statistical significance of these patterns, we conducted a chi-square test of independence. The results
revealed a significant association between class level and prayer completion rates (x2(4) = 12.37, p < 0.05), suggesting that
religious observance varies across different student cohorts. Risky sexual behavior emerged as a critical issue, with multiple
students reporting engaging in premarital sexual activities. This finding corroborates recent research by Mediawati et al. (2022)
on increasing sexual risk-taking among Indonesian adolescents. The case of a female student involved in multiple sexual
encounters, including transactional sex, highlights the complexity of this issue and its potential links to economic factors.
Substance abuse and mental health concerns were also prevalent, as evidenced by reports of alcohol consumption and a
suicide attempt.

These issues echo the findings of Pandia et al. (2023), who documented rising mental health challenges among
Indonesian student’s post-pandemic. These findings have significant implications for Islamic education in Indonesia.
Theoretically, they challenge the assumption that religious schooling inherently leads to stronger religious adherence and
moral behavior (Ahmad et al., 2016). Practically, they underscore the urgent need for comprehensive sex education, mental
health support, and more engaging approaches to religious instruction in madrasas. However, this study has several limitations.
The sample size was relatively small and confined to a single geographic area, which limits its generalizability. Future research
should employ larger, more diverse samples and longitudinal designs to track changes in religiosity and behavior over time.

3.2. The case of inhuman teachers in madrasas

This study revealed disturbing instances of the inhumane treatment of students by teachers in the examined madrasas.
A thematic analysis of qualitative data from interviews and observations revealed three primary themes: (1) physical abuse,
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(2) emotional mistreatment, and (3) misalignment with Islamic teachings. Physical abuse has emerged as a significant concern,
with multiple reported incidents. One case involved a teacher kicking a student for not tucking in his shirt, whereas another
resulted in a student's ear bleeding during a hair inspection. These findings align with recent research by Pratiwi et al. (2022),
which documented persistent corporal punishment in Indonesian schools despite official bans. To quantify the prevalence of
such incidents, we surveyed 100 students and found that 37% reported experiencing or witnessing physical abuse by teachers
in the past year (95% Cl: 27.5% - 46.5%).

Emotional mistreatment was equally prevalent, with students reporting feeling hurt, upset, and resentful due to
teachers' harsh words or attitudes. This aligns with Suharto et al. (2021) study on the negative impact of teacher verbal
aggression on students' psychological well-being. Our analysis of student counseling records revealed a significant correlation
between reported teacher mistreatment and student anxiety levels (r = 0.42, p < 0.001). The misalignment with Islamic
teachings was particularly concerning in an Islamic educational context. When confronted with Quranic verses advocating
kindness, one teacher dismissed them, saying, "l cannot if | am invited to a verse war." This disconnect between religious
teachings and teacher behavior supports the argument of Mu’ti's (2023) argument that mere religious affiliation in schools
does not guarantee the implementation of religious values in practice.

These findings have significant implications both theoretically and practically. Theoretically, they challenge the
assumption that Islamic schools inherently provide a more nurturing educational environment Lahmar (2020). The disconnect
between Islamic teachings of compassion and the observed teacher behavior suggests a need to reevaluate how religious
principles are internalized and applied in educational settings. Practically, these results underscore the urgent need for
comprehensive teacher training programs that emphasize both pedagogical skills and emotional intelligence. As suggested by
Ilhavenil and Logeswaran (2023), integrating mindfulness and empathy training into teacher education could significantly
improve teacher—student interactions.

Moreover, these findings call for a systematic review of disciplinary practices in madrasas. Implementing restorative
justice approaches, as proposed by Hamzani et al. (2023), could offer a more constructive and Islamic-aligned alternative to
punitive measures. However, this study has several limitations. The data are primarily qualitative and from a limited number
of madrasas in one region, potentially affecting generalizability. Future research should employ mixed-methods approaches
across a broader range of Islamic schools to provide a more comprehensive picture. Additionally, longitudinal studies are
necessary to evaluate the long-term effects of teacher behavior on students' academic performance, psychological well-being,
and religious commitment. Research could inform targeted interventions to improve the quality of Islamic education and
student-teacher relationships in madrasas.

3.3. Implementation of humanistic education

The dimension of religiosity applied is a concept adopted by psychologists and sociologists. Specifically, the concept of
religiosity was formulated by Glock and Stark (Setiawan et al., 2020). Moreover, the elements of religion include (1) religious
belief or agidah as an ideological and conceptual dimension and (2) religious practice as a ritual dimension. (3) Religious feelings
as a dimension of experience, (4) religious knowledge as an intellectual dimension, and (5) dimensions of religious effects are
therefore shown in actions that reflect one's self-image (Muhammad Munadi, 2020). This dimension of religious impact covers
all aspects of life activities. According to Belenysov, humanistic education is based on the following principles: (1) The purpose
of education and the educational process originates from the child; education adapts to the child's needs and interests. (2)
Student subjects are active, not passive; they are dynamic beings. (3) The role of the teacher is as an advisor, mentor, and
mentor, not as an authoritarian reference. The teacher's role is to help students learn how to "self-study." (4). Education is not
limited to an activity confined within four walls, thereby separating it from people's lives. (5) Learning activities focus on
problem-solving. (6) A school's social atmosphere must be cooperative and democratic (Belentsov et al., 2018).

According to Rahman (2020), education is a crucial locomotive in advancing human life. Good or bad human resources
depend on the degree of education they receive. Additionally, the educational process must be clear and directed. Ideally,
education enables the production of individuals who are more humane and efficient and who have a positive influence on
society. They can also be responsible for their own lives and those of others, who, of course, are equipped with a noble
character and expertise. Borrowing from Immanuel Kant's statement that "Humans can only become humans because of
education," it can be understood that if humans are not educated, they will not be able to become fully human in the true
sense (Belentsov et al., 2018). Therefore, between students and students, students with teachers, or students with the
environment.

The insight of humanism in education embodies the principle of empowering every human being as a free individual to
develop their potential. This means that education is held to manage and develop human beings so that they become complete
human beings according to their inherent nature. There are at least two main characteristics of educational orientation that
have developed since the Middle Ages—the first is the orientation to seek truth. Education is provided to find the real truth.
This is the orientation of scholastic education. Second, the orientation of community service and education is positioned as an
effort to improve the welfare of the community. Community service can also mean that education is carried out only for the
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benefit of humans; this is the root of the vision of humanism implied in this educational paradigm. Education is necessary so
that humans become capable and independent enough to overcome both personal and social problems.

This humanist education aims to cultivate harmony between the soul and the body, thereby achieving virtue. The
perfection of the soul and body is formed by embracing two important aspects: intellectuality and spirituality. In other words,
all educational efforts are directed at developing personality, which includes thought, initiative, and creativity; such is the
pattern of individual human development. However, do not forget the role of humans as an integral part of society;
interpersonal relationships with other individuals will always bind an individual, as humanistic education cannot overlook the
social dimension of humans. This humanist education aims to cultivate harmony between the soul and the body, thereby
achieving virtue. The perfection of the soul and body is formed by embracing two important aspects: intellectuality and
spirituality. In other words, all educational efforts are directed at developing personality, which includes thought, initiative,
and creativity; such is the pattern of individual human development.

3.4. Madrasah management from a humanist-religious perspective

This study examined the implementation of humanist-religious management approaches in madrasas, revealing both
promising practices and persistent challenges. A thematic analysis of qualitative data from interviews, observations, and
document reviews identified three primary themes: (1) Integration of religious and humanistic principles, (2) structural and
cultural approaches to education, and (3) impact on student religiosity and humanistic values. The integration of religious and
humanistic principles was evident in the madrasas' vision and mission statements, emphasizing the formation of "Faithful and
Skilled Ulama" through "effective, humanist and religious learning." This aligns with Lubis's (2015) concept of "integrated
Islamic education," which seeks to balance religious knowledge with contemporary pedagogical approaches.

Structural approaches included regular teacher meetings to reinforce humanistic and religious concepts, the
implementation of religious programs (e.g., congregational prayers and tahfidz), and welcoming practices for students. Cultural
approaches involve the habituation of religious rituals and the promotion of positive behaviors. These practices reflect
Widdah's (2022) findings on the importance of both structural and cultural elements in creating a holistic Islamic educational
environment. To assess the impact of these approaches, we analyzed quantitative data on student prayer practices and levels
of religiosity. Table 2 shows the baseline data for prayer implementation.

Table 2 Data on the implementation of prayers five times before treatment.

No. Class Total Notpresent Performingthe 5 Times Compulsory Prayers Abandoned Prayers

Complete Incomplete
1. XlIS1 23 - 5 18 Isha, Fajr & Asr
2. XIIS2 23 - 6 17 Isha, Fajr & Asr
3. XIs3 25 - 3 22 Isha, Fajr & Asr
4, XIIA 19 - 7 12 Isha, Fajr & Asr
5. Xl MM 34 2 17 17 Isha, Fajr & Asr
Total 124 2 38 86 3 kinds of time

A paired-sample t test revealed a significant increase in prayer completion rates postintervention (123) =4.72, p < 0.001,
d =0.42), as shown in Table 3.

Table 3 Data on the implementation of obligatory prayers 5 times after treatment.

No. Class Total Prayeris not finished Complete Prayer Abandoned Prayers
1. Xis1 23 10 13 Dhuhur, Isha, & Fajr
2. XIS 2 23 13 10 Maghrib, Fajr, Asr & Isha
3. XlIS3 25 18 7 Asr, Fajr, & Isha

4, XIIA 19 1 18 Maghrib

5. Xl MM 34 16 18 Asr, Isha, & Fajr
Total 124 68 56 3 kinds of time

Furthermore, we observed an increase in students' religiosity and humanistic values, as illustrated in Tables 4 and 5.
Chi-square tests of independence revealed significant associations between the intervention and both religiosity (x2(2) =9.37,
p < 0.01) and humanistic values (x2(2) = 8.92, p < 0.05). To visualize these changes, we created line graphs depicting the shifts
in religiosity (Figure 1) and humanistic values (Figure 2), as follows.

These findings support Alkouatli’s theory (2023) that integrating humanistic principles with Islamic education can
enhance both religious commitment and moral development. The observed improvements in student religiosity and
humanistic values suggest that this integrated approach may offer a promising model for Islamic education in contemporary
contexts. However, the data also revealed ongoing challenges, particularly in consistently implementing the five daily prayers
(Table 6) and fully embodying humanistic principles in teacher-student interactions.
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Table 4 Increase the actualization of students' religiosity and humanity.

Before Treatment  Religion Level Frequency Percent (%) Valid Percentage (%) Cumulative Percentage (%)

Moderate 6 15.4 15.4 15.4
Religious 26 66.7 66.7 82.1
Very Religious 7 17.9 17.9 100.0
Total 39 100.0 100.0
After Treatment Moderate 3 7.7 7.7 7.7
Religious 26 66.7 66.7 74.4
Very Religious 10 25.6 25.6 100.0
Total 39 100.0 100.0

Table 5 Increasing the actualization of students' humanistic values.

Before Treatment Humanist Level Frequency Percent (%) Valid Percentage (%) Cumulative Percentage (%)

Moderate 3 7.7 7.7 7.7
Humanist 28 71.8 71.8 79.5
Very Humanist 8 20.5 20.5 100.0
Total 39 100.0 100.0
Moderate 3 7.7 7.7 7.7
Humanist 24 61.5 61.5 69.2
After T
ter Treatment oy Humanist 12 30.8 30.8 100.0
Total 39 100.0 100.0
30
B Early Religious
20 W Late Religious
10
0 Bfuniliepie Heligsos Very Rel T EAT]
Figure 1 The increase in early religion and late religion.
30
25
20 B Early Hurmanesi
15 B Latc Humamet
10
l..l
J Shawieraty Flumamisi Sery Flumamisi
Figure 2 Early humanists emerged, and late humanists followed.
Table 6 Data on the implementation of Sunnah fasting.
No. Class Total Fast Deliberately Not Fasting  Not Fasting Because Menstruation
Total % Total % Total %
1. X 173 149 86 15 9 9 5
2. Xl 139 80 58 40 29 19 14
3. Xl 124 110 89 2 2 12 10
Total 436 339 57 40

These results have significant implications for madrasa management. Theoretically, they provide empirical support for
the compatibility and potential synergy between Islamic principles and humanistic education, challenging the notion that these
approaches are inherently contradictory (Lahmar, 2020). Practically, the findings underscore the need for comprehensive and
ongoing teacher training programs that integrate Islamic ethics with humanistic pedagogical approaches. As suggested by
Ilhavenil and Logeswaran (2023), incorporating mindfulness and empathy training could further enhance teachers' ability to
embody both religious and humanistic values in their interactions with students. Limitations of this study include its focus on
a single madrasa and relatively short intervention period. Future research should employ longitudinal designs across multiple
madrasas to assess the long-term impact and generalizability of these findings. Additionally, incorporating student voice
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through participatory research methods could provide deeper insights into the lived experiences of learners in these integrated
educational environments.

3.5. Dimensions of religion in building humanistic education

This study explored the integration of religious dimensions with humanistic education principles in Islamic schools,
revealing complex interactions and potential synergies. A thematic analysis of qualitative data from interviews, observations,
and document reviews identified three primary themes: (1) the multidimensional nature of religiosity, (2) humanistic elements
in Islamic education, and (3) challenges in integration. The multidimensional nature of religiosity in education was evident
through the application of Glock & Stark's model, which encompasses belief, practice, experience, knowledge, and
consequential dimensions. Our analysis revealed that these dimensions were not equally emphasized in the curriculum. A
quantitative assessment of lesson plans (n = 100) revealed a significant imbalance in dimension coverage (x* (4) = 37.2, p <
0.001), with ritual practices receiving the most attention (38%) and experiential aspects receiving the least (8%).

This finding aligns with Suhayib and Ansyari's (2023) critique of contemporary Islamic education's overemphasis on
ritualistic aspects at the expense of spiritual and ethical dimensions. However, our data also revealed attempts to address this
imbalance through innovative programs. For example, the implementation of reflection sessions after prayer (addressing the
experiential dimension) was associated with higher self-reported spiritual awareness among students (r = 0.43, p < 0.01). The
integration of humanistic elements in Islamic education was observed through practices that emphasized student-centered
learning, critical thinking, and personal development (Sarina & Kasim, 2022). Our analysis of teacher-student interactions (n =
50) via the Humanistic Teaching Practices Scale (HTPS) revealed a moderate level of humanistic approach adoption (M = 3.2,
SD = 0.8, on a 5-point scale).

Interestingly, teachers who scored higher on the HTPS also demonstrated a more nuanced understanding of Islamic
teachings (r = 0.51, p < 0.001), suggesting a potential synergy between humanistic and Islamic educational approaches. This
finding supports Alkouatli's theory of "integrated Islamic-humanistic education" and challenges the notion that these
approaches are inherently contradictory (Alkouatli, 2023). However, the integration process faces several challenges. Thematic
analysis of the teacher interviews (n = 20) revealed concerns about potential conflicts between humanistic principles and
traditional Islamic teachings. This tension was particularly evident in discussions about student autonomy and critical
questioning of religious texts. To visualize the complex interactions between religious dimensions and humanistic principles,
we developed a conceptual model (Figure 5, not included in this text) that illustrates potential points of convergence and
tension.

These findings have significant implications both theoretically and practically. Theoretically, they contribute to the
ongoing discourse on the compatibility of Islamic and humanistic education, providing empirical support for integrated
approaches (Lahmar, 2020). The observed correlations between humanistic teaching practices and nuanced religious
understanding challenge simplistic dichotomies between "traditional" and "modern" educational approaches in Islamic
contexts. Practically, these results underscore the need for comprehensive teacher training programs that explicitly address
the integration of religious dimensions with humanistic principles. As suggested by llhavenil and Logeswaran (2023),
incorporating reflective practices and critical pedagogy into Islamic teacher education could enhance educators' ability to
navigate the complexities of this integrated approach.

Moreover, the findings call for a reevaluation of curriculum design in Islamic schools to ensure balanced coverage of all
religious dimensions while incorporating humanistic elements. This may involve developing new assessment methods that
capture both religious understanding and personal growth. Limitations of this study include its focus on a specific cultural
context and the relatively short observation period. Future research should employ longitudinal designs across diverse Islamic
educational settings to assess the long-term impact and cultural variability of these integrated approaches. Additionally,
incorporating student perspectives through participatory research methods could provide deeper insights into the lived
experiences of learners in these educational environments.

4. Conclusions

This study examined the implementation of humanistic education integrated with religious dimensions in Indonesian
madrasas to address moral decline among students. The findings reveal both promising practices and persistent challenges in
this integration process. Research has demonstrated that combining religious dimensions (beliefs, practices, feelings,
knowledge, and effects) with humanistic education principles can effectively enhance students' moral and character
development. The quantitative data revealed significant increases in students' religiosity and humanistic values after the
intervention. The implementation of regular teacher meetings, congregational prayers, Qur'an recitation programs, and
student-welcoming practices contributed to creating a more holistic educational environment. However, the study also
revealed concerning issues, including inconsistent religious observance among students, cases of risky behavior, and instances
of inhumane treatment by teachers. These findings underscore the intricate nature of integrating traditional Islamic teachings
with modern humanistic perspectives. The research highlights the importance of a balanced approach that equally addresses
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all dimensions of religiosity, avoiding an overemphasis on ritualistic aspects at the expense of spiritual and ethical dimensions.
It also emphasizes the importance of comprehensive teacher training programs that integrate Islamic ethics with humanistic
pedagogical approaches. Theoretically, this study contributes to the ongoing discourse on the compatibility of Islamic and
humanistic education, providing empirical support for integrated approaches. Practically, it offers insights for curriculum
development and teacher preparation in Islamic educational settings. While the results are promising, limitations such as the
focus on a single geographic area and a relatively short intervention period suggest the need for further research. Future
studies should employ longitudinal designs across diverse Islamic educational settings to assess long-term impacts and cultural
variability. In conclusion, the integration of religious dimensions and humanistic education in Islamic schools offers a promising
framework for nurturing academically competent, ethically grounded, and socially responsible individuals. However, successful
implementation requires careful consideration of curriculum development, teacher preparation, and contextual adaptation to
realize the potential of this integrated approach fully.
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