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1. Introduction 
      

Teachers' mental health and well-being in education play crucial roles not only in their own lives but also in the lives of 
their students. Research has shown that there are associations between teacher wellbeing and student wellbeing and 
psychological distress (Harding et al. (2019)). The mental health of teachers can impact students directly, with poor mental 
well-being potentially affecting the mental well-being of their students (Connor et al., 2022). Additionally, teacher 
presenteeism, where teachers are present at work but not fully functioning due to health issues, may involve the causal 
pathway between teacher and student mental health (Harding et al., 2019). Efforts to improve teachers' mental health and 
well-being have been explored through interventions such as the Wellbeing in Secondary Education (WISE) project, which aims 
to increase the mental health support and training available to secondary school teachers (Evans et al., 2022). This intervention 
is designed to improve the mental health and well-being of both teachers and students (Evans et al., 2022). Similarly, the WISE 
study, a cluster randomized controlled trial, tested whether an intervention to improve mental health support and training for 
high school teachers led to improved mental health and well-being for teachers and students compared with usual practice 
(Kidger et al., 2021).  

Psychosocial school conditions, including teacher and classmate support, influence the mental well-being of middle-
aged adolescents, highlighting the importance of a supportive school environment in enhancing student well-being (Låftman 
et al., 2023). Furthermore, the role of teachers in mitigating student stress to facilitate learning progression underscores the 
direct involvement of teachers in addressing student mental health issues and well-being concerns (Willis et al., 2020). 
Teachers' awareness of students' psychosocial well-being is crucial, with trained teachers showing a greater tendency to be 
aware of the psychosocial well-being of school children (Pokharel & Adhikari, 2020). Moreover, the mental health of teachers 
has been compared with that of other professions, with stress from the job being a significant factor leading teachers to leave 
the profession (Jerrim et al., 2020). 

 

Abstract This article is based on a review of teachers' mental health, and well-being is closely linked to student outcomes 
and the overall school environment. Teachers' mental health and well-being are essential components of the educational 
landscape, profoundly influencing not only their personal lives but also the well-being and academic achievements of their 
students. This article explores the intricate connections between teachers' mental health, student-teacher relationships, 
educational experiences, and the surrounding environment. Research shows that when teachers experience poor mental 
well-being, it can negatively impact students' mental health, resulting in adverse effects on the teaching and learning 
process. Consequently, it is crucial to implement interventions that bolster teachers' mental health, which can subsequently 
improve student learning outcomes. The article advocates for a holistic approach to enhancing teachers' mental health in 
Indonesia, which includes mental health literacy training, continuous professional development, and the establishment of 
supportive school environments. Training that emphasizes understanding mental health issues and the significance of 
seeking assistance can shift teachers' perspectives on mental health, promoting a more inclusive and supportive school 
culture. Furthermore, social support from colleagues and the broader community is highlighted as a vital element in 
improving teachers' mental health literacy. By adopting support systems akin to those found in other countries, such as 
Japan, Indonesia can foster a more conducive environment for both teachers and students. The article underscores the 
importance of structural and cultural transformations within schools to enhance the mental health of both educators and 
students. Through the implementation of evidence-based strategies, Indonesia can cultivate a healthier and more 
supportive educational atmosphere, ultimately benefiting the well-being of the entire school community. 
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2. Support System for the Mental Health and Well-Being of School Teachers 
     

Improving the mental health and well-being of schoolteachers is crucial for fostering a positive educational environment 
that benefits both teachers and students. Various strategies and interventions have been suggested in the literature to support 
teachers' mental health and overall well-being. One effective approach is the implementation of school-wide positive behavior 
interventions and support. Research has indicated that positive school climates can enhance teachers' emotional well-being 
and sense of competence, consequently leading to improved student outcomes (Ross et al. 2011). Additionally, interventions 
such as the Wellbeing in Secondary Education (WISE) study have proven the effectiveness of targeted programs in enhancing 
mental health support and training for high school teachers, resulting in improved well-being for both teachers and students 
(Kidger et al., 2021). Mindfulness-based interventions and stress reduction programs have also been recommended to alleviate 
stress and burnout among teachers. The implementation of appropriate school-based interventions can help enhance teachers' 
stress-coping abilities, reduce burnout, and improve their general well-being (Agyapong et al., 2023).  

Furthermore, social-emotional learning interventions have demonstrated the potential to increase the well-being of 
both students and teachers by improving classroom dynamics (Sandilos et al., 2022). Investing in teachers' emotional well-
being at an organizational level is paramount. While strategies such as self-care practices, attending training, and learning 
emotional regulation techniques are beneficial, addressing teachers' emotional well-being systematically within the school 
environment is essential for sustainable improvements (Stark et al., 2022). Additionally, creating a supportive work 
environment that caters to teachers' psychological, social, political, and economic needs can significantly increase their overall 
well-being (Zakaria et al., 2021).  

Moreover, integrating social and emotional learning (SEL) curricula into teacher education programs can establish a 
foundation for the well-being of both teachers and students. By emphasizing SEL in teacher training, programs can equip 
educators with the necessary tools to create supportive learning environments that promote belonging and well-being for all 
individuals involved in the educational system (Katz et al., 2020). In conclusion, enhancing the mental health and well-being of 
school teachers necessitates a multifaceted approach that encompasses organizational support, targeted interventions, 
mindfulness practices, social-emotional learning, and the integration of a well-being-focused curriculum in teacher education 
programs. By prioritizing teachers' well-being, schools can cultivate a positive and supportive environment that benefits the 
entire school community. 
 

3. Improving the Mental Health and Well-Being of School Teachers 
 

To establish a robust support system for the mental health and well-being of school teachers, it is essential to consider 
evidence-based strategies and interventions from the available literature. Several references provide valuable insights into 
effective approaches that can be implemented to enhance teachers' mental health and well-being within educational settings. 
One key strategy is the implementation of the multitiered system of support (MTSS) framework, which allows school personnel 
to provide interventions for students at various stages of their mental health needs within the learning environment Kratt 
(2018). By utilizing this framework, teachers can access the necessary support and resources to address mental health 
challenges effectively, promoting a positive school climate conducive to well-being. The WISE study, a cluster randomized 
controlled trial, demonstrated the effectiveness of interventions aimed at improving mental health support and training for 
high school teachers, leading to enhanced well-being for both teachers and students (Kidger et al., 2021).  

The implementation of similar evidence-based interventions can provide teachers with the necessary tools and 
resources to manage stress, prevent burnout, and prioritize their mental health. Furthermore, research has highlighted the 
importance of teacher support, class belonging, and social-emotional wellness in promoting mental well-being among students 
in educational settings (Brandseth et al., 2019). By fostering a supportive environment and enhancing teacher‒student 
relationships, schools can create a positive atmosphere that benefits both teachers' and students' mental health. Additionally, 
providing mental health literacy training for teachers has been shown to improve their knowledge, reduce stigma, and enhance 
help-seeking efficacy (Kutcher et al., 2016). Equipping teachers with the necessary skills and resources to support student 
mental health can contribute to a more inclusive and supportive school environment.  

According to various studies, enhancing school mental health literacy among teachers can have significant positive 
impacts. Kutcher et al. (2016) emphasized the effectiveness of a school mental health literacy curriculum resource training 
approach in improving teachers' mental health knowledge, reducing stigma, and enhancing help-seeking efficacy. This 
approach, which is sustainable and replicable, could be adapted in Indonesia to empower teachers with the necessary skills 
and knowledge to support their mental health and that of their students. Furthermore, addressing teachers' professional 
pressure is essential for improving their mental health, as highlighted by (Guan et al., 2021). Artificial intelligence combined 
with human‒computer interaction can alleviate this pressure and enhance teachers' psychological well-being. The 
implementation of such technological solutions alongside mental health literacy programs could offer comprehensive support 
to teachers in Indonesia. In addition to training programs, providing adequate resources and support systems within schools is 
crucial. Kamel et al. (2020) reported that teachers in Saudi Arabia recognized the importance of having psychologists in schools, 
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access to educational materials on mental health, and hotlines for dealing with mental health issues. Similar initiatives could 
be implemented in Indonesia to create a supportive environment for teachers' mental health.  

Moreover, self-efficacy plays a significant role in teachers' ability to support their mental health needs. Brann et al. 
(2020) highlighted the importance of teachers' belief in their capacity to address mental health issues effectively. By enhancing 
teachers' mental health self-efficacy through targeted training and support, their ability to positively impact students' well-
being can be strengthened. Structural and cultural changes within the school environment are also essential for improving 
teacher and student mental health, as suggested by (Kidger et al., 2021). Focusing on creating a supportive and inclusive school 
culture can contribute to the overall well-being of teachers and students in Indonesia. Teacher training is a key aspect of 
improving the mental health literacy and recognition of students at risk. Ohrt et al. (2020) emphasized the importance of not 
only educating teachers but also changing their attitudes toward mental health. By incorporating mental health training into 
teacher education programs and promoting positive attitudes, Indonesia can foster a more mentally healthy school 
environment. Furthermore, promoting mental health literacy among teachers can significantly affect students' well-being. Carr 
et al. (2017) highlighted that enhancing teachers' mental health literacy can lead to improved access to mental health care for 
students, ultimately reducing negative outcomes associated with untreated mental disorders. This underscores the 
interconnectedness of teacher and student mental health. In Japan, a compulsory educational mental health support system 
involving various specialists has been implemented in schools. Nishio et al. (2020) discuss the roles of school nurses, counselors, 
advisors, and social workers in supporting students' mental health.  

Adopting a similar system in Indonesia could provide comprehensive mental health support within educational settings. 
Social support also plays a crucial role in improving teachers' mental health literacy. Li et al. (2022) highlighted the impact of 
social support on teachers' mental health literacy. By fostering a supportive network within schools and communities, teachers 
in Indonesia can enhance their understanding of mental health issues and improve their well-being. In conclusion, improving 
the mental health and well-being of school teachers in Indonesia requires a comprehensive approach that includes mental 
health literacy training, structural support within schools, self-efficacy enhancement, cultural changes, and social support 
systems. By implementing evidence-based strategies from various studies, Indonesia can create a conducive environment for 
teachers to thrive mentally and support the holistic well-being of students. 
 

4. Suggestions for Improving the Mental Health and Well-Being of Indonesian Teachers 
 

Improving the mental health and well-being of school teachers in Indonesia is a critical endeavor that necessitates a 
comprehensive and evidence-based approach. The mental health and well-being of teachers are critical for the overall success 
of the education system. In Indonesia, teachers often face various challenges that can negatively impact their mental health, 
including heavy workloads, a lack of resources, and high-stress environments. Addressing these challenges through targeted 
strategies can significantly improve their well-being and, consequently, their performance in the classroom. Improving the 
mental health and well-being of teachers requires a comprehensive approach that addresses various aspects of their 
professional and personal lives. By implementing these strategies, schools and educational authorities in Indonesia can create 
a more supportive and healthier environment for teachers, ultimately leading to better educational outcomes. Stakeholders 
must recognize the importance of teacher well-being and take proactive steps to support it. The following are several 
suggestions for enhancing the mental health and well-being of Indonesian teachers: 

 

4.1. Professional development and training programs 
 

Continuous professional development is essential for teachers to stay updated with the latest teaching methods and to 
build their confidence. Regular training programs can help teachers manage classroom challenges more effectively, reduce 
stress, and improve job satisfaction. For example, providing workshops on stress management and classroom management 
techniques can equip teachers with the skills they need to handle their daily tasks more efficiently. 
 

4.2.  Mental health services and support 
 

Access to mental health services, such as counseling and therapy, is vital for teachers to manage stress and mental 
health issues. Schools should provide these services to support teachers' mental well-being. Establishing partnerships with 
mental health professionals and creating in-school counseling services can offer teachers the support they need. 

               

4.3. Work-life balance initiatives 
 

Encouraging a healthy work-life balance is crucial for teachers' mental health. Schools can implement flexible working 
hours, reduce workload, and ensure adequate rest periods to help teachers balance their professional and personal lives. 
Allowing teachers to have more control over their schedules and workload can significantly reduce stress levels. 
 

4.4. Supportive school environment 
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Creating a supportive school environment where teachers feel valued and respected can enhance their job satisfaction 
and mental health. This includes fostering a culture of appreciation and collaboration among staff. Regular team-building 
activities and recognition of teachers' achievements can contribute to a more positive work atmosphere. 

 

4.5.  Peer support and mentoring programs 
 

The development of peer support networks and mentorship programs provides teachers with emotional support and 
practical advice, helping them navigate challenges more effectively. Mentorship programs can pair experienced teachers with 
newer teachers to offer guidance and support. 

  

4.6. Mindfulness and stress reduction programs 
 

The implementation of mindfulness and stress reduction programs can help teachers develop coping mechanisms to 
address stress and anxiety. These programs can be incorporated into the school schedule to ensure regular practice. 
Techniques such as meditation, yoga, and deep-breathing exercises can be beneficial. 
 

4.7. Adequate compensation and benefits 
 

Ensuring that teachers are adequately compensated and receive appropriate benefits can reduce financial stress and 
improve their overall well-being. This includes fair salaries, health benefits, and retirement plans. Adequate compensation can 
also enhance job satisfaction and motivation. 
 

4.8. Promoting physical health 
 

Encouraging teachers to engage in regular physical activity and providing resources for a healthy lifestyle can 
significantly improve their mental health. Schools can offer fitness programs and promote healthy eating habits. Regular 
physical activity can reduce stress, improve mood, and increase overall health. 

Another effective strategy, as highlighted by Jorm et al. (2010), is providing mental health first-aid training for teachers. 
This training equips teachers with the necessary skills to recognize mental health issues, reduce stigma, and provide 
appropriate support. By empowering teachers with this knowledge, they can serve as valuable sources of mental health 
information for both students and colleagues, contributing to a more supportive school environment. The incorporation of 
mental health literacy into the school curriculum can have lasting benefits, as demonstrated by McLuckie et al. (2014). By 
providing teachers with resources and training to integrate mental health education into the standard curriculum, schools can 
enhance the knowledge and attitudes of both teachers and students. This approach not only promotes mental health 
awareness but also fosters a culture of understanding and support within educational settings in Indonesia. The 
implementation of a compulsory educational mental health support system, similar to that in Japan (Nishio et al., 2020), could 
significantly impact mental health outcomes among teachers and students in Indonesia. Early detection, assessment, and 
support within schools are crucial for addressing mental health issues effectively and promoting overall well-being. By 
establishing structured support systems, schools can create a nurturing environment that prioritizes mental health.  

Addressing teachers' beliefs and attitudes toward mental health is essential, as highlighted by (Kamel et al., 2020). 
Training programs that focus on enhancing teachers' understanding of mental health issues and the importance of seeking help 
can contribute to a more supportive school culture. By promoting awareness, providing access to resources, and offering 
avenues for support, schools in Indonesia can empower teachers to play a proactive role in addressing mental health 
challenges. Creating a sense of psychological safety within schools is paramount for both teachers and students, as emphasized 
by Munira et al. (2023). Addressing issues such as bullying and fostering an inclusive environment can significantly impact the 
mental well-being of individuals within the school community. By promoting a culture of respect, understanding, and support, 
schools can cultivate an atmosphere conducive to positive mental health outcomes. Furthermore, enhancing teachers' mental 
health literacy can lead to improved attitudes and perceptions toward mental health, as suggested by (Sibanda et al., 2022). 
By providing training on psychosocial support and linking teachers to appropriate care resources, schools can equip educators 
with the skills needed to support students effectively. This holistic approach to mental health literacy can contribute to a more 
comprehensive support system within educational settings. The incorporation of school-based mental health interventions, 
such as those implemented in urban Pakistan (Imran et al., 2022), can lead to significant improvements in teachers' mental 
health literacy and self-efficacy. By offering targeted interventions and training programs, schools in Indonesia can increase 
teachers' capacity to address mental health issues and promote well-being among both educators and students.  

The impact of workplace factors on teachers' mental well-being cannot be overlooked, as highlighted by Piyakun & Salim 
(2023). Addressing issues such as job burnout and anxiety through supportive policies and practices can significantly improve 
teachers' mental health outcomes. By prioritizing teacher well-being and implementing strategies to mitigate workplace 
stressors, schools can create a more conducive environment for mental health. In conclusion, improving the mental health and 
well-being of school teachers in Indonesia requires a multifaceted approach that includes mental health literacy training, 
structural support systems, cultural interventions, and workplace well-being initiatives. By drawing on evidence-based 
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practices and implementing targeted interventions, schools can foster a supportive and inclusive environment that prioritizes 
mental health for both teachers and students. 
 

5.   Conclusion 
 

The mental health and well-being of schoolteachers are crucial aspects that significantly impact the overall school 
environment and student outcomes. The mental health and well-being of teachers play a crucial role in creating a positive 
educational atmosphere, significantly influencing both the lives of educators and the academic success of their students. It is 
important to understand the complex connections between teachers' mental health, their relationships with students, and the 
overall school environment to develop effective support systems. To improve teachers' mental health, a comprehensive 
approach is required. This should include mental health literacy training, ongoing professional development, and the creation 
of supportive school environments. Such measures can empower teachers to gain a deeper understanding of mental health 
issues and foster a culture of support and inclusivity within their schools. Moreover, building strong social networks among 
teachers and the wider community can greatly enhance their awareness of mental health and their ability to cope with 
challenges. By drawing inspiration from successful practices in other countries, Indonesia has the potential to create a more 
supportive environment for both teachers and students. It is essential to implement structural and cultural changes within 
schools to effectively address the mental health needs of both educators and students. Ultimately, by focusing on teachers' 
mental health through evidence-based strategies, Indonesia can develop a vibrant educational environment that promotes the 
well-being of the entire school community. 
 

Ethical Considerations  
 

Not applicable.  
 

Conflict of Interest  
 

The authors declare that they have no conflict of interest.  
 

Funding  
 

This research did not receive any financial support. 

 

References 
Agyapong, B., Brett-MacLean, P., Burback, L., Agyapong, V., & Wei, Y. (2023). Interventions to reduce stress and burnout among teachers: A scoping review. 
International Journal of Environmental Research and Public Health, 20(9), 5625. https://doi.org/10.3390/ijerph20095625 

Allen, T. D., Herst, D. E. L., Bruck, C. S., & Sutton, M. (2000). Consequences associated with work-to-family conflict: A review and agenda for future research. 
Journal of Occupational Health Psychology, 5(2), 278-308. https://doi.org/10.1037//1076-8998.5.2.278 

Andersen, S., Rod, M., Holmberg, T., Ingholt, L., Ersbøll, A., & Tolstrup, J. (2018). Effectiveness of the settings-based intervention shaping the social on 
preventing dropout from vocational education: A Danish non-randomized controlled trial. BMC Psychology, 6(1). https://doi.org/10.1186/s40359-018-0258-8 

Asghar, M., Minichiello, A., & Iqbal, A. (2022). Perceived factors contributing to the subjective well-being of undergraduate engineering students: An 
exploratory study. International Journal of Environmental Research and Public Health, 19(23), 16284. https://doi.org/10.3390/ijerph192316284 

Baik, C., Larcombe, W., & Brooker, A. (2019). How universities can enhance student mental wellbeing: The student perspective. Higher Education Research & 
Development, 38(4), 674-687. https://doi.org/10.1080/07294360.2019.1576596 

Biddle, S. J. H., & Asare, M. (2011). Physical activity and mental health in children and adolescents: A review of reviews. British Journal of Sports Medicine, 
45(11), 886-895. https://doi.org/10.1136/bjsports-2011-090185 

Boulton, C., Hughes, E., Kent, C., Smith, J., & Williams, H. (2019). Student engagement and well-being over time at a higher education institution. PLOS ONE, 
14(11), e0225770. https://doi.org/10.1371/journal.pone.0225770 

Brandseth, O., Håvarstein, M., Urke, H., Haug, E., & Larsen, T. (2019). Mental well-being among students in Norwegian upper secondary schools: The role of 
teacher support and class belonging. Norsk Epidemiology, 28(1-2). https://doi.org/10.5324/nje.v28i1-2.3050 

Brann, K., Boone, W., Splett, J., Clemons, C., & Bidwell, S. (2020). Development of the school mental health self-efficacy teacher survey using rasch analysis. 
Journal of Psychoeducational Assessment, 39(2), 197-211. https://doi.org/10.1177/0734282920947504 

Carr, W., Wei, Y., Kutcher, S., & Heffernan, A. (2017). Preparing for the classroom: Mental health knowledge improvement, stigma reduction and enhanced 
help-seeking efficacy in Canadian preservice teachers. Canadian Journal of School Psychology, 33(4), 314-326. https://doi.org/10.1177/0829573516688596 

Connor, C., Valliere, N., Warwick, J., Stewart‐Brown, S., & Thompson, A. (2022). The Cov-ed survey: Exploring the impact of learning and teaching from home 
on parent carers and teachers’ mental health and wellbeing during COVID-19 lockdown. BMC Public Health, 22(1). https://doi.org/10.1186/s12889-022-13305-
7 

Corr, L., Cook, K., LaMontagne, A., Waters, E., & Davis, E. (2015). Associations between Australian early childhood educators' mental health and working 
conditions: A cross-sectional study. Australasian Journal of Early Childhood, 40(3), 69-78. https://doi.org/10.1177/183693911504000310 

Dinham, S., & Scott, C. (1998). A three-domain model of teacher and school executive career satisfaction. Journal of Educational Administration, 36(4), 362-
378. https://doi.org/10.1108/09578239810211545 

Evans, R., Bell, S., Brockman, R., Campbell, R., Copeland, L., Fisher, H., & Kidger, J. (2022). Wellbeing in secondary education (WISE) study to improve the mental 
health and wellbeing of teachers: A complex system approach to understanding intervention acceptability. Prevention Science, 23(6), 922-933. 
https://doi.org/10.1007/s11121-022-01351-x 

about:blank
about:blank
https://www.malque.pub/
https://doi.org/10.3390/ijerph20095625
https://doi.org/10.1037/1076-8998.5.2.278
https://doi.org/10.1186/s40359-018-0258-8
https://doi.org/10.3390/ijerph192316284
https://doi.org/10.1080/07294360.2019.1576596
https://doi.org/10.1136/bjsports-2011-090185
https://doi.org/10.1371/journal.pone.0225770
https://doi.org/10.5324/nje.v28i1-2.3050
https://doi.org/10.1177/0734282920947504
https://doi.org/10.1177/0829573516688596
https://doi.org/10.1186/s12889-022-13305-7
https://doi.org/10.1186/s12889-022-13305-7
https://doi.org/10.1177/183693911504000310
https://doi.org/10.1108/09578239810211545
https://doi.org/10.1007/s11121-022-01351-x


 
6 

 

  

 

 Rahmi (2024) 

https://www.malque.pub/ojs/index.php/mr 

Finch, J., Farrell, L., & Waters, A. (2020). Searching for the hero in youth: Does psychological capital (PsyCap) predict mental health symptoms and subjective 
well-being in Australian school-aged children and adolescents? Child Psychiatry & Human Development, 51(6), 1025-1036. https://doi.org/10.1007/s10578-
020-01023-3 

Gee, B., Wilson, J., Clarke, T., Farthing, S., Carroll, B., Jackson, C., … & Notley, C. (2020). Review: Delivering mental health support within schools and colleges 
– A thematic synthesis of barriers and facilitators to implementation of indicated psychological interventions for adolescents. Child and Adolescent Mental 
Health, 26(1), 34-46. https://doi.org/10.1111/camh.12381 

Guan, H., Chen, Q., Han, S., & Zhang, B. (2021). The influence of “artificial intelligence + human-computer interaction” on teachers’ psychological changes in 
academic management in colleges. Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.730345 

Han, Y. (2022). Application of computer digital technology and group psychological counseling in higher vocational education mental health education 
curriculum under complex network environment. Mathematical Problems in Engineering, 2022, 1-11. https://doi.org/10.1155/2022/5673248 

Harding, S., Morris, R., Gunnell, D., Ford, T., Hollingworth, W., Tilling, K., … & Kidger, J. (2019). Are teachers’ mental health and well-being associated with 
students’ mental health and well-being? Journal of Affective Disorders, 242, 180-187. https://doi.org/10.1016/j.jad.2018.08.080 

Hobfoll, S. E., & Freedy, J. (1993). Conservation of resources: A general stress theory applied to burnout. In W. B. Schaufeli, C. Maslach, & T. Marek (Eds.), 
Professional Burnout: Recent Developments in Theory and Research (pp. 115-129). https://psycnet.apa.org/record/1993-98553-006 

Imran, N., Rahman, A., Chaudhry, N., & Asif, A. (2022). Effectiveness of a school-based mental health intervention for school teachers in urban Pakistan: A 
randomized controlled trial. Child and Adolescent Psychiatry and Mental Health, 16(1). https://doi.org/10.1186/s13034-022-00470-1 

Jerrim, J., Sims, S., Taylor, H., & Allen, R. (2020). How does the mental health and wellbeing of teachers compare to other professions? Evidence from eleven 
survey datasets. Review of Education, 8(3), 659-689. https://doi.org/10.1002/rev3.3228 

Jorm, A., Kitchener, B., Sawyer, M., Scales, H., & Cvetkovski, S. (2010). Mental health first aid training for high school teachers: A cluster randomized trial. BMC 
Psychiatry, 10(1). https://doi.org/10.1186/1471-244x-10-51 

Kamel, A., Haridi, H., Alblowi, T., Albasher, A., & Alnazhah, N. (2020). Beliefs about students’ mental health issues among teachers at elementary and high 
schools, Hail Governorate, Saudi Arabia. Middle East Current Psychiatry, 27(1). https://doi.org/10.1186/s43045-020-00039-8 

Katz, D., Mahfouz, J., & Romas, S. (2020). Creating a foundation of well-being for teachers and students starts with a curriculum in teacher education programs. 
Northwest Journal of Teacher Education, 15(2). https://doi.org/10.15760/nwjte.2020.15.2.5 

Kidger, J., Turner, N., Hollingworth, W., Evans, R., Bell, S., Brockman, R., … & Morris, R. (2021). An intervention to improve teacher well-being support and 
training to support students in UK high schools (The WISE Study): A cluster randomized controlled trial. PLOS Medicine, 18(11), e1003847. 
https://doi.org/10.1371/journal.pmed.1003847 

Klassen, R. M., & Chiu, M. M. (2010). Effects on teachers' self-efficacy and job satisfaction: Teacher stress and teaching context. Contemporary Educational 
Psychology, 35(1), 43-60. https://doi.org/10.1016/j.cedpsych.2009.07.001 

Kratt, D. (2018). Teachers’ perspectives on educator mental health competencies: A qualitative case study. American Journal of Qualitative Research, 2(1), 22-
40. https://doi.org/10.29333/ajqr/5792 

Kutcher, S., Wei, Y., Gilbert, H., Ubuguyu, O., Njau, T., Brown, A., … & Perkins, K. (2016). A school mental health literacy curriculum resource training approach: 
Effects on Tanzanian teachers’ mental health knowledge, stigma, and help-seeking efficacy. International Journal of Mental Health Systems, 10(1). 
https://doi.org/10.1186/s13033-016-0082-6 

Låftman, S., Modin, B., Saminathen, M., Östberg, V., Löfstedt, P., & Rajaleid, K. (2023). Psychosocial school conditions and mental wellbeing among mid-
adolescents: Findings from the 2017/18 Swedish HBSC study. International Journal of Public Health, 67. https://doi.org/10.3389/ijph.2022.1605167 

Lamlé, P., Keuch, L., Pukas, L., Reinsch, J., Röder, H., Clausner, H., … & Watzke, S. (2022). Suicidal ideations among students attending vocational school in 
Germany: A cross-sectional study to identify prevalence and associated risk factors. Journal of Public Health, 31(11), 1945-1952. 
https://doi.org/10.1007/s10389-022-01745-9 

Lau, S., Shum, E., Man, J., Cheung, E., Amoah, P., Leung, A., … & Dadaczynski, K. (2022). Teachers’ well-being and associated factors during the COVID-19 
pandemic: A cross-sectional study in Hong Kong, China. International Journal of Environmental Research and Public Health, 19(22), 14661. 
https://doi.org/10.3390/ijerph192214661 

Li, S., Sheng, Y., & Jing, Y. (2022). How social support impacts teachers’ mental health literacy: A chain mediation model. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.851332 

McGuffog, R., Fitzgeraldson, E., Lyford, B., Triandafilidis, Z., Fitzpatrick, S., & Hazel, G. (2021). Australian family day care educators’ experiences of supporting 
children’s mental health, and their mental health and wellbeing. Australasian Journal of Early Childhood, 47(2), 107-120. 
https://doi.org/10.1177/18369391211063663 

McLuckie, A., Kutcher, S., Wei, Y., & Weaver, C. (2014). Sustained improvements in students’ mental health literacy with use of a mental health curriculum in 
Canadian schools. BMC Psychiatry, 14(1). https://doi.org/10.1186/s12888-014-0379-4 

Mudwari, N., Cuskelly, M., Murphy, C., Beasy, K., & Aryal, N. (2021). Impact of COVID-19 on refugee-background students during school shutdown in Australia: 
A call for action. Teachers and Curriculum, 21(1), 71-76. https://doi.org/10.15663/tandc.v21i1.356 

Munira, L., Liamputtong, P., & Viwattanakulvanid, P. (2023). Feeling psychologically unsafe at school and university: Bullying and youth living with depression 
in Indonesia. International Journal of Public Health Science (IJPHS), 12(2), 909. https://doi.org/10.11591/ijphs.v12i2.22571 

Nishio, A., Kakimoto, M., Horita, R., & Yamamoto, M. (2020). Compulsory educational mental health support system in Japan. Pediatrics International, 62(5), 
529-534. https://doi.org/10.1111/ped.14205 

Ohrt, J., Deaton, J., Linich, K., Guest, J., Wymer, B., & Sandonato, B. (2020). Teacher training in K–12 student mental health: A systematic review. Psychology 
in the Schools, 57(5), 833-846. https://doi.org/10.1002/pits.22356 

Piyakun, A., & Salim, H. (2023). Teachers’ work-life, mental health, and job burnout: Cases of Thailand and Indonesia. International Journal of Evaluation and 
Research in Education (IJERE), 12(3), 1212. https://doi.org/10.11591/ijere.v12i3.25077 

Pokharel, S., & Adhikari, R. (2020). Teachers’ awareness toward students’ psychosocial well-being. Dhaulagiri Journal of Sociology and Anthropology, 14, 22-
27. https://doi.org/10.3126/dsaj.v14i0.29454 

Reavley, N. J., & Jorm, A. F. (2014). Willingness to disclose a mental disorder and knowledge of disorders and their treatments: Findings from an Australian 
national survey of mental health literacy. BMC Psychiatry, 14(1), 204. https://doi.org/10.1186/s12888-014-0204-7 

about:blank
about:blank
https://www.malque.pub/
https://doi.org/10.1007/s10578-020-01023-3
https://doi.org/10.1007/s10578-020-01023-3
https://doi.org/10.1111/camh.12381
https://doi.org/10.3389/fpsyg.2021.730345
https://doi.org/10.1155/2022/5673248
https://doi.org/10.1016/j.jad.2018.08.080
https://psycnet.apa.org/record/1993-98553-006
https://doi.org/10.1186/s13034-022-00470-1
https://doi.org/10.1002/rev3.3228
https://doi.org/10.1186/1471-244x-10-51
https://doi.org/10.1186/s43045-020-00039-8
https://doi.org/10.15760/nwjte.2020.15.2.5
https://doi.org/10.1371/journal.pmed.1003847
https://doi.org/10.1016/j.cedpsych.2009.07.001
https://doi.org/10.29333/ajqr/5792
https://doi.org/10.1186/s13033-016-0082-6
https://doi.org/10.3389/ijph.2022.1605167
https://doi.org/10.1007/s10389-022-01745-9
https://doi.org/10.3390/ijerph192214661
https://doi.org/10.3389/fpsyg.2022.851332
https://doi.org/10.1177/18369391211063663
https://doi.org/10.1186/s12888-014-0379-4
https://doi.org/10.15663/tandc.v21i1.356
https://doi.org/10.11591/ijphs.v12i2.22571
https://doi.org/10.1111/ped.14205
https://doi.org/10.1002/pits.22356
https://doi.org/10.11591/ijere.v12i3.25077
https://doi.org/10.3126/dsaj.v14i0.29454
https://doi.org/10.1186/s12888-014-0204-7


 
7 

 

  

 

 Rahmi (2024) 

https://www.malque.pub/ojs/index.php/mr 

Rodríguez, S., Regueiro, B., Piñeiro, I., Arias, A., Sánchez, B., Vieites, T., … & Rodríguez-Llorente, C. (2020). Success in mathematics and academic wellbeing in 
primary-school students. Sustainability, 12(9), 3796. https://doi.org/10.3390/su12093796 

Ross, S., Romer, N., & Horner, R. (2011). Teacher well-being and the implementation of school-wide positive behavior interventions and supports. Journal of 
Positive Behavior Interventions, 14(2), 118-128. https://doi.org/10.1177/1098300711413820 

Sandilos, L., Neugebauer, S., DiPerna, J., Hart, S., & Lei, P. (2022). Social-emotional learning for whom? Implications of a universal SEL program and teacher 
well-being for teachers’ interactions with students. School Mental Health, 15(1), 190-201. https://doi.org/10.1007/s12310-022-09543-0 

Sibanda, T., Sifelani, I., Kwembeya, M., Matsikure, M., & Songo, S. (2022). Attitudes and perceptions of teachers toward mental health literacy: A case of Odzi 
High School, Mutare District, Zimbabwe. Frontiers in Psychology, 13. https://doi.org/10.3389/fpsyg.2022.1003115 

Sisask, M., Värnik, P., Värnik, A., Apter, A., Balázs, J., Bálint, M., … & Wasserman, D. (2013). Teacher satisfaction with school and psychological well-being 
affects their readiness to help children with mental health problems. Health Education Journal, 73(4), 382-393. https://doi.org/10.1177/0017896913485742 

Skaalvik, E. M., & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study of relations. Teaching and Teacher Education, 26(4), 1059-1069. 
https://doi.org/10.1016/j.tate.2009.11.001 

Stark, K., Daulat, N., & King, S. (2022). A vision for teachers’ emotional well-being. Phi Delta Kappan, 103(5), 24-30. 
https://doi.org/10.1177/00317217221079975 

Sudhesh, N., Sreenath, K., Gupta, S., & Nair, D. (2020). Snehagram model of an applied psychosocial intervention approach among adolescents living with 
HIV/AIDS: A blueprint. Institutionalised Children Explorations and Beyond, 8(1), 98-119. https://doi.org/10.1177/2349300320960272 

Suen, Y., Lam, O., Chan, K., Wong, T., Lui, S., Chan, Y., … & Chen, E. (2021). A multifaceted approach in promoting positive mental health culture in Hong Kong 
secondary schools: The Mind-shift educational networking program. Early Intervention in Psychiatry, 16(10), 1094-1101. https://doi.org/10.1111/eip.13256 

Whitley, J., Smith, J., & Vaillancourt, T. (2013). Promoting mental health literacy among educators. Canadian Journal of School Psychology, 28(1), 56-70. 
https://doi.org/10.1177/0829573512468852 

Willis, A., Grainger, P., Menzies, S., Dwyer, R., Simon, S., & Thiele, C. (2020). The role of teachers in mitigating student stress to progress learning. Australian 
Journal of Education, 65(2), 122-138. https://doi.org/10.1177/0004944120982756 

Yang, L. (2022). Research on strategies for promoting the mental health of higher vocational college students based on data mining. Wireless Communications 
and Mobile Computing, 2022, 1-9. https://doi.org/10.1155/2022/3719882 

Zakaria, Z., Don, Y., & Yaakob, M. (2021). Teachers’ well-being from the social psychological perspective. International Journal of Evaluation and Research in 
Education (IJERE), 10(2), 641-646. https://doi.org/10.11591/ijere.v10i2.21115 

Zhang, T. (2022). The mental health education management of higher vocational students based on fractional differential equations. Applied Mathematics and 
Nonlinear Sciences, 8(1), 1077-1086. https://doi.org/10.2478/amns.2022.2.0092 

 

about:blank
about:blank
https://www.malque.pub/
https://doi.org/10.3390/su12093796
https://doi.org/10.1177/1098300711413820
https://doi.org/10.1007/s12310-022-09543-0
https://doi.org/10.3389/fpsyg.2022.1003115
https://doi.org/10.1177/0017896913485742
https://doi.org/10.1016/j.tate.2009.11.001
https://doi.org/10.1177/00317217221079975
https://doi.org/10.1177/2349300320960272
https://doi.org/10.1111/eip.13256
https://doi.org/10.1177/0829573512468852
https://doi.org/10.1177/0004944120982756
https://doi.org/10.1155/2022/3719882
https://doi.org/10.11591/ijere.v10i2.21115
https://doi.org/10.2478/amns.2022.2.0092

